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	POLICY STATEMENT


The Bridge Education Centre works under the guidance of our core principles (full details contained within the Core principles booklet available to all staff)

· Unconditional positive regard

· Academic excellence

· Therapeutic understanding

· Collaborative cross team understanding

· High expectations

· Restorative teaching approach to behaviour

Through consistent application of these core principles, we aim to:
•
Offer ‘a balanced and broadly based curriculum’ which ‘prepares pupils for ‘life-long learning’

•
Offer opportunities which ‘promote the spiritual, moral, cultural, mental and physical development of pupils’

•
Value all pupils as individuals and acknowledge their views and concerns

•
Create an expectation of high educational achievement whilst meeting any special educational needs

•
Provide an ordered, calm atmosphere of mutual respect and trust in which all individuals are treated with courtesy and consideration

•
Encourage pupils to develop a sense of pride in and responsibility for the environment of the Centre by providing a pleasant and stimulating place of learning

•
Integrate pupils into full time education, training or work

•
Develop and maintain a partnership with parents which values and supports pupils

progress and achievements both at home and at school

	EXPECTATIONS FOR BEHAVIOUR


These rules have been established to promote the high expectations of The Bridge Education Centre.  Through the application of a social pedagogical approach, pupils, parents and staff work together to give each individual the best chance for the future.
Pupils will be supported to:
•
Achieve 100% attendance and punctuality
•
Not use offensive language at any time
•
Move around the Centre in a calm, orderly and safe manner
•
Show respect and honesty for other people’s belongings and for the Centre’s equipment and facilities
•
Exercise self-control at all times, including when angry or upset
•
Be co-operative with staff and peers and be prepared to engage in group activities
•
Listen carefully and carry out all instructions given by staff

•
Work to the best of their ability and stay on task especially when faced with challenging situations

•
Conduct themselves in the classroom in a manner which respects others’ learning environment
•
Work towards externally assessed examinations
•
Complete homework as an essential part of examination course work
•
Meet subject deadlines for the submission of examination work
•
Present all course work in accordance with the regulations laid down by the Examining Boards
•
At KS4, complete one or more college placements or work experience programmes, as part of a personalised learning programme

•
Refrain from bringing to and/or using tobacco, alcohol, illegal substances or weapons in the Centre and on it’s premises

Through consistent application of the core principles Staff will:
•
Demonstrate a comprehensive knowledge of individual pupil need and plan to meet the needs of every child in their care
•
Ensure that the Centre rules are stated positively and applied consistently and through the application of unconditional positive regard, ensure relationships are restored and positive
•
Impose agreed consequences/support when dealing with negative behavior and effect a restorative teaching approach to behavior in line with BEC core principles.
•
Contribute both behavioural and academic targets as appropriate to the individual which will be agreed with the pupil and family, forming the basis of the agreement of a placement at the Centre
•
Provide ‘work assignments’ which are ‘well planned, differentiated, challenging and attainable’ ‘matching individual pupil need’ throughout the time that a pupil is at the Bridge Education Centre provision.
•
Provide a pleasant and stimulating environment for learning
· Tutors to contact home on a weekly basis to inform parents for both positive and negative behaviour taking a social pedagogical approach in collaborating with parents to a co-joined approach to supporting the child.
Parents will be supported through a social pedagogical approach to:
•
work with the Centre in achieving its aims and be active in supporting their child’s learning and education, both in the Centre and at home

•
Notify the Centre before the start of the session in the case of genuine absence and follow any such absence with a note on the pupil’s return
· Fully participate, when required, in any intervention put in place by the school to better meet the needs of their child. E.g

· Tutor reviews

· Restorative meetings post incident

· Education review and planning meetings

· Parents evenings

· And supportive reports.

	PASTORAL CARE


Through the consistent application of the core principles create an environment where every pupil is a respected and valued member. Pupils who attend here do so because of the difficulties that they have exhibited in the schools from which they have been excluded.
It is hoped that the support and guidance that pupils obtain at the Centre in helping them to regulate their own behaviour, build emotional resilience and develop a love of learning, will lead to educational outcomes that enable them to build a positive future for themselves and the wider society.

Each pupil is assigned a personal tutor and/or key mentor on entry to the Centre. It is the role of this member of staff through the consistent application of the core principles to provide:
•
Careful guidance and pastoral advice
•
Close liaison between the Centre and the home
•
Close liaison between the Centre, work experience and/or college placement
•
Attend meetings when necessary between outside agencies such as the Locality teams, Social Services, parents and Centre staff as an advocate for the child and their family
	RECOGNITION OF ACHIEVEMENTS


Rewards for positive engagement and progress;
In order to encourage a positive ethos within the Centre, staff will ensure that good behaviour is rewarded by the use of

•
Praise and encouragement at every opportunity

•
Public recognition when pupils are in groups

•
Individual recognition

•
Liaison with parents informing them of improvement

•
Rewards for daily good behaviour

•
Rewards for short term improved behaviour

•
Half termly rewards for long term improved behaviour

· End of term celebration trips
Rewards for Academic/Personal Achievement

Academic progress and personal achievement are at the heart of The Bridge Education Centre’s Behaviour Policy. Upon entry to the Centre pupils will undertake a series of baseline assessments to enable the setting of realistic academic, personal and behavioural targets. These targets will be incorporated into an Individual Education Plan (pupil case study folder) for each pupil. The IEPs will be reviewed half termly, or more frequently if necessary, by tutor, pupil and parents/carers. Subject teachers will set half-termly academic targets and personal targets set by tutors, are monitored through pupil trackers/reporting forms and are reviewed half termly on designated tutor review days.
   Staff will ensure that success is marked by:
•
Praise and encouragement at every opportunity
•
The awarding of positive certificates on completion of work
•
The recognition of participation in work experience, link courses, personal challenge and community involvement
	Restorative teaching approach to behaviour


1. Reliance upon a purely punitive approach is ineffective in modifying learned behaviours in our environment. Consequence driven behaviour change needs to be part of a whole school delivery, targeted, planned and consistently applied. 
2. Utilise every encounter with a child to restore a damaged relationship, to carefully and gradually un-pick events and come to a joint understanding of a positive outcome. 
3. It is the responsibility of the adult to lead the children, through patience, compassion and unconditional positive regard, to an understanding of their behaviours and how they might best manage their feelings and improve outcomes for themselves. 
4. Engage in restorative/learning conversations to lead the child to a better understanding. 
5. Adults must not lecture berate or belittle children and recognise the bias present in their own psyche. 
6. Engage parents through a social pedagogical approach to co-construct solutions to the challenges presented by the children at school and in the home.
7. Work in partnership with home by engaging parents and carers in the learning process for their child. 
8. Develop trust, engagement and inspiration through consistent application of core principles. Lead the children to understand the wider environment, social context and expectations within which we all reside. 
9. Believe in the children’s capacity to change and through self-reflective and mindful application assist them to do so. 
10. Understand trauma and the effects this might have on a child’s behaviour, mental and emotional health and therefore the impact upon their response to you
	THE INCIDENT CYCLE
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1. Baseline     
2. Trigger     

3. Escalation     

4. Crisis    
 5. Recovery phase    
 6. Post-event ‘dip’     
7. Individual pupil planning

	PRIMARY RESPONSE

	~ actions to prevent and reduce conflict situation developing


Stage one – maintaining good and consistent practice across the Centre

· Through the consistent application of the core principles, the modelling of good behaviour for pupils and by modelling good behaviour to each other

· Attending (de)briefings: all briefings to be led by SLT or designated lead staff member;

- briefings 8.30am, notes recorded and emailed to staff some relevant information might also be noted on staff room whiteboard and this should be checked by all staff.
- debriefings: 3.00pm – 3.30pm – discuss learning and behaviour codes, share good practice and strategies for supporting pupils and any incident forms/intelligence for the day. 

· Recording pupil information: learning/behaviour trackers completed online for each lesson, learning/behaviour trackers reviewed daily at debriefings, and incident forms highlighted {the daily completion of these records is essential for ‘individual pupil planning’ (stage 3)}
· Using clear and consistently applied rewards, consequence and additional support 
· Respecting the need for clear lesson changeovers:

- staff to start/finish lessons punctually (including clearing away equipment)
· Being prepared at the start of each lesson and providing differentiated resources/scaffolding materials/specialist resources, based upon the ‘pupil profile’ information which describes the individual needs of children and supports staff in meeting those needs.
· Remembering to check in and check out with pupils at the beginnings and ends of lessons/interactions.

· Highlighting the fortnightly curriculum target.

· Maintaining the focus on teaching and learning for all pupils during lessons, 
· Meeting the complex and diverse needs of the pupils whom we serve

Stage two – dealing with pupils in a CALMER and mutually respectful learning environment
· Remaining CALMER
C – communicate

A – awareness and assessment

L – listen and look

M – make safe
E – empathise

R – Re-direct
· Being aware of body language, using open-handed gestures between staff and pupils

· Moderating tone of voice, talking quietly and slowly

· Choosing words carefully and using sense of humour carefully (humour should not be used at the ‘expense of others’)

· Giving pupils a psychological way out: sharing the problem with the pupil (-eg. ‘How can I help you, I am listening, how can we make this afternoon successful for you?) 

· Empathise with the pupil and work with them to resolve the immediate concerns

· Remaining ‘non-committed’ to any course of action (-eg. do not issue ultimatums)

· Re- direct and guide their thinking through empathy and compassion. 

Individual pupil planning
Consistent application of the core principles must be at the heart of our practice.

Every pupil will have a ‘pupil profile’ written by the therapeutic team, within a reasonable time of joining the school.  The individual profiles can be found on the staff shared area under the folder for the therapeutic team.  It is important to utilise the pupil progress summary information which should be reviewed regularly by all staff in an iterative process of ensuring individual pupil needs are met. 
Use of the pupil profile and wider therapeutic information is central to the effective planning and delivery of bespoke learning experiences for the children in our care.
Pupil Profiles will contain:

· Basic details such as name, year group, tutor previous school and start date with us,

· SEN status and need descriptor alongside a an ACES level,

· External support and interventions at original school,

· Background information,

· Strategies for support,

· What the pupil would like you to know,

· Prior attainment data,

Each pupil will have an up to date risk assessment which must be used in conjunction with the pupil profile to better support pupil need and mitigate any risks associated with this child.
A multi-element model approach might be used for Centre planning in the form of ‘Solution Circles’. (calendared through staff meetings or arranged as part of a follow up to daily de-briefs.  ‘Solution circles’ might also be arranged in response to individual pupils struggling to manage within the school context and current strategies have proven ineffective.) and they might address the following:

~   the behaviours causing concern and the message these behaviours communicate

~   the behaviour areas to be targeted for change

~   the necessary environmental adaptations (-eg. teaching groups, curriculum and buildings)

~   clearly identified triggers and inhibitors, and planned responses to use and not use when a pupil’s

     behaviour is challenging

~   approaches to teaching and encouraging pupils to use more appropriate behaviours

~   rewards to reinforce appropriate behaviour
NB:   Data collated through behaviour trackers, behaviour logs and {revised} ABCC reports will be used alongside LA Risk Assessments to inform planning for any appropriate future provision.

The primary response stage is supported through policies, Health & Safety practice, clear communication procedures and staff training/staff performance management.

Adaption to pupil need is an iterative process which needs careful and targeted planning and re-evaluation.
.

	SECONDARY RESPONSE

	~actions to prevent conflict escalating; using interpersonal skills, distraction and de-escalation


Stage two – using non-verbal responses (PALMS) and diversion
Non-verbal cues are best!!
PALMS refers to non-verbal cues, such as open-palm gestures:
· P – POSITION – don’t block exits

-eg. leave a direct pathway between the pupil and an exit, sit near exit but not blocking it and/or invite pupil into another room

· A – ATTITUDE – be aware of your mood and support each other

-eg. be aware of our ‘triggers’ and those for each other and be prepared to ‘take space’

· L – LOOK and LISTEN – maintain ‘normal’ eye contact and use active listening skills

-eg. don’t engage pupil in fixed eye-contact; use head nodding, repeating-back phrases and acknowledge what is being said

· M – MAKE SPACE – maintain a comfortable space

-eg. use open palm gestures to maintain arm-distance gap

· S – STANCE – use non-threatening body position

-eg. stand at an angle, with one foot back and shoulders relaxed; offer a visual exit route to pupil, whilst maintaining an exit route for yourself
E;g

Position yourself at their level or below

No folded arms

Non aggressive body posture.
Stages three – de-escalation

Support Role:
PURPOSE OF SUPPORT:

· To  support pupils who walk out of lessons; support mediation when required and return pupils to lessons as soon as possible

· SUPPORT is not intended to withdraw pupils from lessons

· Where pupils are non-compliant related to completing work, teaching staff should follow Stage seven – individual pupil planning  (above).

· pupils must be escorted on their lesson breaktime and ensure a timely return minimising the impact upon individual lessons and pupil learning.  A member of staff must be present at all times.
When Behaviour escalates beyond the normal interventions;

·  seek ‘restorative support’ from another member of staff if required
·  ‘Restorative time-out’ can be negotiated; pupils should not be ‘sent out’ to other staff but ‘Restorative support’ sought and the child supported to take a restorative time out effectively and purposefully – return to the learning
· Where a pupil will not leave the session, the group might be moved to an alternative space

· Where supporting staff feel the pupil is ‘ready’ to return to the lesson, then this should be supported in consultation with the receiving member of staff; who will need to practice ‘unconditional positive’ regard by:  welcoming the pupil back to learning, being prepared for their return and following the pupils voice in the situation to allow them agenda free access to the lesson, aspects of this may not always be appropriate, the environment or the lesson content might need to change in order to allow the pupil to access the lesson.
· Where pupils are wandering around the Centre, pupils should be positively engaged with and supported to return to the learning.

Stages four – use SAFER responses
· S – STEP BACK - physically and emotionally ‘step-back’; sometimes a ‘change of face’ is good but this must be negotiated openly and not imposed. Support to ask initial staff member ‘do you need support?’  if the initial member of staff has declined or become a trigger support to ask ‘ would you like some more support’  Initial staff member should now step back and allow support to take over.
-eg ‘I am listening’ ‘what can I do to support you in this to help you be successful today?
· A – ASSESS THREAT - identify threats using POPS (Person/s, Objects, Place and Situation)

-eg. two members of staff available at secondary response (support and safe/good practice); 

· F – FIND HELP - use coding and be prepared to walk away

-eg. staff to ‘invite and offer’ support by asking “if staff would like HELP?”; initial member of staff to take lead and accept offer of support as above. 

· E – EVALUATE OPTIONS - be realistic and maintain personal safety

-eg. where situations continue to escalate (the initial member of staff may be too involved/possibly making situation worse?), a second offer of “more support” should be offered; the initial member of staff should feel supported in taking some ‘time-away’ from situation. 

NB:   Where situations continue, then these should be referred to senior leadership or designated member of staff on that day, for decision on further intervention.
· R – REVIEW – review evidence, statements and reports post incident in order to inform next steps
-eg. Green forms or white forms and tracker records.

	TERTIARY RESPONSE

	~ actions to minimalise conflict/violence and reduce the potential for physical and psychological harm; including supporting and managing pupils and staff back to baseline (crisis ( recovery ( post-event…)


Physical restraint which prevents a child from moving should never be attempted without direction from the senior leadership team . Physical restraint should be planned, short lived and released at the soonest safest instance.
Physical intervention such as blocking or shielding might be used in circumstances where there is a risk of physical violence against a pupil or staff member. 
The Bridge education centre is guided by its core principals in all matters and as such do not practice team teach as matter of policy the following is intended to guide specific staff where such interventions might be necessary.
Stage five – TEAM TEACH strategies and restrictive physical intervention (RPI) 

Remember that any intervention must be “reasonable, proportionate and necessary”
As a Centre, we will always seek to avoid any incident escalating to violence, and will only physically intervene where there is a risk of physical injury to others or ‘injury’ to other pupils; this will include actual threats of violence towards staff but not just verbal abuse.
Strategies include:

· 95% positive handling strategies

· guiding hands (non-physical)

· non-verbal escorts
· We will not restrain for damage to property

It is a priority that staff always keep themselves safe.
We need to be fully aware of each others’ triggers, and that we support each other when these become an issue. It is important that all staff are consistent in their behaviour support.
If a pupil cannot be maintained safely in the Centre and then parents or the police might be contacted.
Following all incidents of physical intervention or violence, the appropriate documentation must be completed by all staff involved and copies passed to Senior leadership team for recording: ‘Interim physical intervention record’ forms (which contain numbered incident forms, MUST be completed following a physical intervention) and Violent Incident Records (VIRs) MUST be completed following a violent incident involving employees. These are then filed and shared as LA regulations.
Stage six – post-event dip

· Wherever possible, a specific support member of staff who works closely with the pupil or a member of the therapeutic team might be available to support; this may involve only observation of the incident (let the member of staff know you are there, such as being visible to member of staff discreetly) to intervene if requested (using ‘Support’ coding)

Stage seven –Post incident support, and individual pupil planning

· The therapeutic team will lead on all post incident support
· A restorative meeting arranged 

· Findings from the meeting available to all staff to be included in future planning

· A solution circle might be held in response to share the learning form the incident

	THE USE OF RESTORATIVE PRACTICE/ EXCLUSIONS


The Bridge Education Centre works under the guidance of our core principles (full details contained within the Core principles booklet available to all staff)

· Unconditional positive regard

· Academic excellence

· Therapeutic understanding

· Collaborative cross team understanding

· High expectations

· Restorative teaching approach to behavior

Through consistent application of these core principles, we aim to.
· Reduce pupil anxiety through careful planning and bespoke learning activities
· Provide discrete therapeutic intervention across the curriculum

· Specific therapeutic interventions to support pupils complex needs

· Implement restorative justice practices and coaching to improve pupil outcomes

· Reduce or eliminate exclusions.

Students at The Bridge Education Centre might be excluded for the following reasons…

· Physical Assault against a Pupil/Adult member

· Persistent Verbal Abuse towards a Pupil/Adult occasioning persistent disruptive behaviour (5 or more white forms in close succession)
· Persistent Threatening Behavior against a Pupil/Adult occasioning persistent disruptive behaviour (5 or more white forms in close succession)
· Bullying

· Racist Abuse 

· Sexual Misconduct

· Drugs and Alcohol related issues

· Theft

Exclusion might be used where a suitable restorative justice meeting cannot be held immediately to effect change in pupil behaviour.

Where a change in provision needs to be implemented and no other suitable provision can be accessed immediately. 

Exclusions should be given for the shortest period possible in either instance and only under the direction of SLT.

The following interventions might be followed following events of:

	Non-completion of work – M1/M2 recorded.
In the event of class work not being completed as required, 
· Teaching and support staff should seek to understand the motivation/barriers to learning and ensure all needs described in the pupil profiles have been met.
· Non-punitive and social pedagogical support from parent to be initiated to help understand motivations/barriers

· For incidents of more persistent non-completion of work, support from the therapeutic team should be sought

· A solution circle might be arranged

· Another opportunity for work to be completed after re-planning to be given.

	Uncooperative or disruptive behavior – white form completed
In the event of this happening the pupil will be:
· Given a warning by the class teacher and given the chance to settle and behave appropriately; it may be possible, where there is learning support in the classroom, for another member of staff to initially work one-to-one with the pupil in the classroom to re-engage them.

· If a pupil’s behaviour continues to be disruptive to the learning of others, then another warning should be issued to reinforce the expectations and finally a third warning which students know will result in a phone call home M1 be given as a code for that lesson. 

· Should the student still be disengaged then a second member of staff should be asked to support the class teacher and the pupil; this needs to be an appropriate member of staff   –ie. It could be the tutor (if they are available), ‘supporting’ staff or ACM.

The support could be in the form of mediation in the classroom (without disturbing the learning of other pupils in the group) or could involve a pupil being withdrawn from the classroom for a period of time for a short period of reflection (using inclusion spaces). The expectation will always be that the pupil will return to the lesson to participate appropriately in the lesson, in negotiation with the class teacher where practical, or will work in isolation on set work (this will not include playing games on computers etc.)

Examples of behaviour at this stage may be: continual challenge to authority of class teacher (verbal abuse and swearing ~ including “shove it up …”) and interference to the learning of others

· Where pupils are withdrawn from lessons, this will always be on the understanding that the situation must be resolved at an appropriate time later; this will generally involve both members of staff involved, as well as the pupil. Pupils will be encouraged to reflect on incidents and to review the impact of their behaviour on their own learning and the learning of others



	Persistently disruptive behavior – defined by a significant number of white forms for similar behaviours across lessons
·   The aim is to ‘teach’ the pupil to manage their own behavior through the consistent application of the core principles.

· Quality first teaching is the bedrock of good behavior support, meeting the complex needs of individual pupils is the single most effective strategy in supporting behavior for learning.

· In the event of continuing persistent disruptive behaviour, parents should be contacted and engaged in social pedagogical discourse around a co-joined approach to supporting the pupil to change their behaviour. If parents cannot be contacted immediately, the pupil will continue to be supported towards behavioural change
·    A restorative justice meeting might be held to engage the pupil to reflect and look at ways in which they can manage their own behaviours.
·    Where the school is unable to meet the needs or after three restorative meetings further intervention might be required, a provision change might need to be put in place pursuant to meeting need.



	Violent, aggressive or dangerous behaviour- Green forms by all witnesses must be completed (post incident) and be accompanied 
·   Where behaviour is considered to be seriously verbally threatening or physically aggressive to staff, or seriously verbally and/or physically intimidating to other pupils, a fixed-term exclusion might be imposed immediately. 
·   Pupils might be asked to leave the Centre as soon as possible and return/be returned home. 
·   Given our context all issues of safeguarding, pupil and staff safety would need to be considered prior to an immediate exclusion being imposed and we would need to take a pragmatic approach in our decision around this. 
·   A phone call to parents will be made informing them of the situation and social pedagogic approach followed to co create an immediate solution alongside possible next steps.
·   A restorative justice meeting will be scheduled for the soonest possible day post incident and it is likely to be appropriate for this to be during the next school day.
·  If an exclusion is used a letter will follow with the details of the incident and a meeting between the parents, pupil and Leadership Team might need to take place in the most serious cases. 
·  The therapeutic team will take the lead in making recommendations post incident to agree terms for continued attendance, follow up actions and next steps.
·  Pupil profiles, risk assessments and lesson progress maps will need to be updated to reflect any learning from the incident to support staff and pupils. 
·   Training for staff might be signposted where necessary.

·   A permanent exclusion is not a possible outcome, transfer to another education centre is unlikely other than where a serious threat of harm would result in maintaining a pupil’s provision within this school. 
·   In the most serious incidents the Police might need to be called and this will be judged by the most senior staff member attending school at that time.

	Bullying and racism – a racist incident form might need to be completed 
A restorative justice approach will be taken in response to all incidents of bullying, sexual harassment and racism.

The therapeutic team will take the lead in making recommendations post incident to agree terms for continued attendance, follow up actions and next steps.

A phone call to parents will be made informing them of the situation and social pedagogic approach followed to co create an immediate solution alongside possible next steps

	OTHER:



	Leaving Site

Pupils that leave site unaccompanied by a staff member will have 10 minutes to return from the point of leaving before the police (101) are called and the student reported as missing. 
A phone call to parents will be made informing them of the situation and social pedagogic approach followed to co create an immediate solution alongside possible next steps.
A restorative justice meeting will be held with the pupils to unpick the behavior, consequences and the learning for pupils and staff.


	Personal Property

The Centre will not accept responsibility for personal property brought on to the premises. In the event of a pupil bringing personal property on to the premises for the purpose of sale or exchange, the property might be confiscated and returned to either parents or the police.



	Damage to Property 

A restorative justice meeting will be held with the pupils to unpick the behaviour, consequences and the learning for pupils and staff.

Pupils will be charged for the cost of repair or replacement or supported to repair the damage themselves.

 A phone call to parents will be made informing them of the situation and social pedagogic approach followed to co create an immediate solution alongside possible next steps.


	Tobacco

A therapeutic treatment response to all substance misuse and pathways relating to addiction followed to reduce/stop the use of all substances.
See smoking and substance misuse policies for full guidance in relation to addiction.



	Substance Abuse

If drugs or alcohol are brought on to the premises or pupils are suspected of involvement, staff will act in line with The Bridge Education Centre Drugs Policy which adheres to the guidelines contained in the County Policy on Drugs. A copy of The Bridge Education Policy is available on request.



	Weapons

Any weapons that are brought into the Centre will be taken for safe keeping where it is safe to do so and returned either to parents, or if the weapon comes within the scope of the law, to the police. 
A phone call to parents will be made informing them of the situation and social pedagogic approach followed to co create an immediate solution alongside possible next steps.

 Threatening use of weapons will be seen as violent and/or aggressive behaviour and treated as such.




Further Support
Pupil support measures are put in place through consistent application of the core principles for the benefit of all our community. When these are not seen to be effective, some or all of further support may be necessary

The use of the school report system, this is a report that students and staff use to support pupils to achieve specific targets that have been affecting behaviour and learning in the class and around the Centre.  Should the first report be unsuccessful i.e. Subject Report then the report system escalates to Tutor Report and so on until the student improves behaviour.

· Subject Report

· Tutor Report

· Leadership Report

· Head Teachers Report

· Change to Provision such as…

Evaluation of the curriculum on offer:
Referral to Child and Family Guidance, Educational Psychologist or other Professional Agencies

Where the educational offer in our school is unable to meet pupil need we might implement a Change of educational provision such reducing the pupil timetable, twilight sessions or education at our intervention provision – (y-zone)for an increased level of support.  The purpose of each intervention is to enable the pupil is to return to fulltime education and their individual needs met.
THE USE OF EXCLUSIONS 

Exclusions might still be applied where there is no legal alternative and the child cannot be educated appropriately for the length of the exclusion.  Examples might be where a restorative justice session cannot be arranged in that time, the pupil is unable to change their education provision immediately due to outside factors; for example transport arrangements.
When a student generates three restorative justice meetings and the behavior continue;, this will trigger an SLT intervention, whereby a review of provision will be discussed and altered accordingly.

Therapeutic input will also be reviewed to support the student and look to reduce the incidents that result in behavioural interventions such as restorative justice meetings or exclusions. 

Other related policies/documents

Admissions and Induction policy
Attendance policy

Drugs policy

Non-Smoking policy

Restraint and Use of Force policy

Pupils leaving site/building
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